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Abstract 

This study investigates effective strategies for memorizing Arabic nouns among students at 

Pondok Pesantren Darullughah Wadda’wah. Employing a qualitative descriptive design over a 

three-month period, the research involved 60 learners who engaged with Kitab Asma’ by Abuya 

Hasan Baharun as the primary learning material. Data were collected through classroom 

observations, semi-structured interviews, and reflective notes, and analyzed using thematic 

descriptive analysis. The findings reveal that learners tended to memorize nouns more effectively 

when they were associated with familiar contexts such as food, school, household items, and 

hobbies. Moreover, linking nouns with adjectives, verbs, and synonyms proved to enhance recall 

by creating meaningful lexical networks. These results suggest that successful noun memorization 

relies on contextualization, personalization, and systematic association rather than rote repetition 

alone. The study contributes to Arabic language pedagogy by emphasizing the need for learner-

centered and experience-based approaches to vocabulary acquisition. 
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 مستخلص البحث 

معهد دار اللغة  تهدف هذه الدراسة إلى الكشف عن الاستراتيجيات الفعّالة في حفظ الأسماء العربية لدى طلاب  

، باستخدام  .والدعوة
ً
النوعي خلال مدة ثلاثة أشهر بمشاركة ستين طالبا الدراسة على المنهج الوصفي  اعتمدت 

لأبيـا حسن بحارون كمصدر أساس ي للتعلم. جُمعت البيانات من خلال الملاحظة الصفية، والمقابلات   كتاب الأسماء

إلى   يميلون  الطلاب  أن  النتائج  أظهرت  الوصفي.  الموضوعي  بالتحليل  حُللت  ثم  التأملية،  المهيكلة، والمذكرات  شبه 

أكبر عندما ترتبط بسياقات مألوفة مثل الطعام، والمدرسة، والأدوات المنزلية، والهوايات.    حفظ الأسماء بسهولة 

ساعد ربط الأسماء بالصفات والأفعال والمرادفات في تعزيز التذكر من خلال إنشاء شبكات معجمية ذات معنى. كما  

 من التكرار الآلي  
ً
وتشير هذه النتائج إلى أن نجاح حفظ الأسماء يعتمد على السياق والتخصيص والربط المنهجي بدلا

من خلال التأكيد على الحاجة إلى مقاربات تتمحور حول   فقط. وتساهم هذه الدراسة في تطوير تعليم اللغة العربية

 .المتعلم وتستند إلى الخبرة
   

 كلمات أساسية   الأسماء العربية؛ استراتيجيات الحفظ؛ دراسة نوعية؛ بيداغوجيا اللغة العربية  

 

 

mailto:Segafbaharun@uiidalwa.ac.id
mailto:Nurhanifansyah@uiidalwa.ac.id
mailto:menikmahmudah.pba.alyasini@gmail.com


2 The name of author, The title of article.... 

Introduction 

Vocabulary acquisition lies at the heart of mastering any foreign language, 

including Arabic (Solehudin, 2025). Among the various categories of vocabulary, 

nouns occupy a central role as they serve as the foundation for naming, describing, 

and contextualizing the world around learners (Solehudin & Arisandi, 2024). 

(Solehudin et al., 2025). This difficulty is often compounded by the sheer number of 

lexical items, the morphological complexity of Arabic, and the absence of effective, 

learner-centered pedagogical strategies. As a result, many learners fail to retain and 

recall essential nouns, which hinders their comprehension and communicative 

competence (Habib et al., 2025). 

Several studies have emphasized the importance of vocabulary mastery in 

Arabic education. Hussin et al. (2021) revealed that Arabic schemata, encompassing 

grammar, morphology, and vocabulary, strongly influence Qur’anic memorization 

through comprehension. Silviyanti et al. (2024) highlighted the role of daily 

vocabulary memorization practices in bilingual boarding schools, though 

implementation often faced obstacles such as limited teacher proficiency and 

inconsistent student motivation. From a broader pedagogical perspective, Brown 

(2023) compared monolingual and multilingual approaches and found that 

multilingual instruction significantly enhanced beginner-level Arabic vocabulary 

acquisition. In the digital context, Ritonga et al.  (2022) explored the use of Duolingo, 

showing its effectiveness in introducing basic vocabulary but its limitations for 

advanced learners. Likewise, Solimando  (2022) demonstrated how MOODLE’s 

glossary feature facilitated independent vocabulary learning, yet also revealed the 

tendency of learners to memorize in unsystematic ways. 

While these contributions affirm the importance of vocabulary learning, they 

also expose critical challenges and gaps. First, prior research has often examined 

vocabulary broadly, without isolating the specific challenges of memorizing nouns, 

even though nouns constitute the largest lexical class and are crucial for 

comprehension. Second, most studies have focused either on digital platforms or 

general pedagogical orientations, leaving unexplored the need for targeted, 

practice-based strategies to improve noun memorization. Therefore, this study 

seeks to address these gaps by investigating effective pedagogical approaches to 

facilitate the systematic memorization of Arabic nouns, thereby strengthening 

learners’ lexical foundation and overall language proficiency. 

. 
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Method 

This study employed a qualitative descriptive approach carried out over a 

continuous period of three months at Pondok Pesantren Darullughah Wadda’wah, 

an Islamic boarding school renowned for its commitment to Arabic language 

education. The research involved 60 participants, consisting of senior students who 

had previously been introduced to systematic Arabic instruction and were actively 

engaged in vocabulary learning activities. 

The primary text used in this study was Kitab Asma’ by Abuya Hasan 

Baharun, which provided a structured corpus of Arabic nouns suitable for 

memorization and analysis. Data were collected throughout the three-month period 

through classroom observations, semi-structured interviews, and students’ 

reflective notes, enabling the researcher to capture not only the memorization 

outcomes but also the evolving tendencies and strategies that emerged during the 

process. 

The collected data were analyzed using thematic descriptive analysis, 

allowing patterns in learners’ strategies and tendencies to be identified across the 

duration of the program. By embedding the study within a three-month learning 

cycle, the research ensured sufficient time for observable tendencies to develop and 

for deeper insights into learners’ authentic experiences of memorizing Arabic nouns 

to be generated. 

Results and Discussion 

Beyond Rote: Learners’ Creative Strategies in Memorizing Arabic Nouns 

The analysis of interviews and observations revealed that learners employed 

a range of informal yet effective strategies when memorizing nouns from Kitab 

Asma’ by Abuya Hasan Baharun. Instead of relying solely on rote memorization, 

they often connected new words to personal experiences and meaningful contexts. 

One participant shared: 

“I tried to repeat the words many times, but it became easier when I imagined them 

in my daily life. For example, when I learned the word for ‘kitchen’, I remembered it because 

I help my mother cook.” (Participant D) 
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Another participant explained how associations with hobbies facilitated 

memorization: 

“Sports words are easier for me. When I learned ‘ball’ and ‘goalkeeper’, I memorized 

them quickly because I always play football with my friends.” (Participant E) 

Learners also developed strategies that linked nouns with adjectives and 

verbs. This associative technique strengthened memory through meaningful lexical 

networks: 

“When I memorized the word ‘book’, I also thought of the verb ‘to read’ and the 

adjective ‘interesting’. This way, the words stayed longer in my memory.” (Participant F) 

These findings indicate that learners’ memorization strategies were not 

mechanical but rather contextual, associative, and personalized. They drew upon 

real-life experiences, interests, and cross-lexical connections to anchor Arabic nouns 

in memory. 

From Daily Life to the Classroom: Vocabulary Tendencies Shaped by Experience 

Over the three-month period, consistent tendencies were observed in the 

kinds of vocabulary that learners found easiest to memorize. Most preferred 

concrete and familiar nouns over abstract terms. Items related to food, school, 

household objects, and hobbies were frequently mentioned as easier to retain. As 

one learner expressed: 

“Words like ‘bread’ or ‘teacher’ are simple to remember because I use them every 

day.” (Participant G) 

Another common tendency was the inclination to memorize synonyms or 

closely related terms together. Learners reported that this method allowed them to 

reinforce their recall by building clusters of meaning. For instance, they grouped 

words such as “house”, “room”, and “kitchen”, or “friend”, “teacher”, and 

“student”. 

Interestingly, learners also noted that adjectives supported their retention of 

nouns, as descriptive qualities provided another layer of association. For example, 

“delicious” was tied to foods, while “big” or “small” was linked to classroom 

objects. Similarly, verbs were seen as natural companions to nouns, such as “eat” 

with “food” or “read” with “book”. 
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These tendencies illustrate that learners naturally gravitated towards 

vocabulary that was familiar, relevant, and relational. Their choices were guided 

less by frequency lists in textbooks and more by personal engagement with their 

environment and daily routines. 

The extended results of this study reveal a crucial insight into the process of 

memorizing Arabic nouns: once learners develop a consistent habit of 

memorization, the act of acquiring new vocabulary becomes significantly easier and 

more natural. During the three-month observation period, many students reported 

that the initial stages of memorization were difficult, requiring deliberate effort and 

frequent repetition. However, as they continued the practice, their capacity to 

absorb new lexical items improved noticeably. This phenomenon suggests that 

memorization is not simply a mechanical activity but a cognitive discipline that 

strengthens over time, much like a muscle that becomes more efficient through 

exercise. The learners themselves described how words “entered the mind” more 

smoothly once they had trained themselves to regularly commit new nouns to 

memory. 

A particularly striking feature of this process was the emergence of automatic 

memorization. Several participants expressed that after weeks of practice, 

encountering new words in class, in conversation, or in texts led them to “memorize 

without realizing it.” One student explained, “At the beginning I had to force myself to 

repeat the word many times, but after I became used to memorizing daily, when I hear a new 

word, it just stays in my head.” This aligns with theories of incidental vocabulary 

acquisition, where repeated exposure in a memorization-rich environment 

accelerates retention without the learner’s conscious effort. The implication is that 

once learners reach a certain threshold of discipline and exposure, memorization 

shifts from being an arduous task to an almost subconscious process. 

In addition to ease of acquisition, another key pattern that emerged was the 

development of lexical associations. Learners did not memorize words as isolated 

units but rather began to form meaningful links between words. This associative 

tendency was both semantic and phonological. For example, when learning the 

word رحاب (courtyard, open space), students spontaneously associated it with مرحبا 

(a greeting meaning “welcome”). The similarity in sound triggered a mental 

connection that made both words more memorable. Some students even reported 

that once they encountered رحاب, they immediately recalled مرحبا, and vice versa. 
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This shows how memorization creates a network of connections, where learning 

one word strengthens the retention of another. 

Another common example was the phrase وسهلا أهلا . When students learned 

that أهلا can mean “family” and is derived from the root referring to kinship, they 

immediately saw its deeper link with the expression of hospitality. The awareness 

that وسهلا أهلا literally invokes the image of welcoming someone as family created a 

richer conceptual association. Thus, memorization was not only about retaining the 

sound of a word but also about unlocking semantic relationships that deepened 

comprehension. These connections made the vocabulary more meaningful, and 

meaning, in turn, reinforced memory. 

The interviews further revealed that learners increasingly developed a habit 

of connecting new words with previously learned words. For instance, one 

participant noted: “When I learned the word for ‘courtyard’ (رحاب), I thought of the word 

‘house’ (بيت) that I had memorized earlier. I realized that a house can have a courtyard, so 

the two words came together in my mind.” This demonstrates how learners naturally 

build semantic fields, grouping words into clusters that represent real-life contexts. 

Such clustering allowed them to recall multiple words simultaneously rather than 

retrieving each word in isolation. In fact, many students confirmed that memorizing 

nouns in relation to others made the learning process more efficient and enjoyable. 

Another dimension of this associative learning was the recognition of 

morphological patterns. Some students observed that words sharing the same 

triliteral root were easier to remember once the root had been firmly memorized. 

For instance, the connection between كتب (to write), كتاب (book), and كاتب (writer) 

became clearer once they had memorized the base form. Although the focus of this 

study was on nouns, learners themselves demonstrated how verbs and adjectives 

could anchor the memorization of nouns by revealing derivational links. This 

illustrates how memorization fosters morphological awareness, enabling students 

to understand not only individual words but also the system of word formation in 

Arabic. 

The results also point to the role of emotional and personal relevance in 

memorization. Words tied to learners’ interests or immediate environments were 

consistently recalled faster and retained longer. For instance, sports-related terms 

like كرة (ball) and المرمى حارس (goalkeeper) were memorized with enthusiasm by 

students who played football in their free time. Similarly, words associated with 
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food, such as خبز (bread) and أرز (rice), were remembered easily because they were 

encountered daily in the dining hall. This demonstrates that memorization is not 

merely a cognitive process but also an affective one: learners internalize words more 

effectively when those words resonate with their daily lives and personal identities. 

The habit of memorization also nurtured what can be described as linguistic 

sensitivity. Over time, students became more attentive to similarities and contrasts 

among words, both in sound and meaning. They started to notice rhymes, root 

patterns, and semantic nuances. For example, some learners observed the 

phonological resemblance between  قلم (pen) and علم (knowledge), or between نور 

(light) and نار (fire). While such associations may not always be etymologically 

related, the learners’ inclination to connect words phonetically shows a cognitive 

strategy of pattern recognition. This heightened sensitivity not only facilitated 

memorization but also fostered an appreciation for the aesthetic dimensions of the 

Arabic language. 

The data further indicated that memorization created a positive feedback 

loop. As learners became accustomed to absorbing words quickly, they gained 

confidence in their ability to expand their vocabulary. Confidence, in turn, reduced 

anxiety and resistance toward learning new words. One student reflected: “At first 

I was afraid of forgetting. But after many weeks, I realized I could memorize more than I 

thought. Now when I hear new words, I feel excited instead of anxious.” This psychological 

transformation illustrates the motivational impact of sustained memorization 

practice: success in recalling words generates motivation, which encourages further 

practice, leading to greater success. 

These results resonate strongly with earlier studies. Hussin et al. (2021) 

emphasized that Arabic schemata enhance memorization by supporting 

comprehension an idea reflected in how learners connected nouns to meaningful 

contexts. Silviyanti et al. (2024) found that daily vocabulary memorization works 

best when tied to students’ lived experiences, a finding consistent with this study’s 

evidence that learners prefer concrete, everyday words. Brown (2021) highlighted 

the advantage of multilingual instruction, and the present findings extend this by 

showing how learners themselves draw on native-language experiences and 

interests as internal supports for memorization. 
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In the digital sphere, Ritonga et al. (2022) showed Duolingo’s strength in 

introducing basic vocabulary, while Solimando (2022) stressed the importance of 

systematic methods in online vocabulary learning. This study complements their 

findings by illustrating that systematicity can also emerge naturally through 

associative learning strategies, where nouns are linked to adjectives, verbs, and 

synonyms in personally relevant clusters. 

 In summary, the extended results demonstrate that sustained memorization 

practice leads to a qualitative shift in learners’ cognitive and affective engagement 

with Arabic nouns. Learners begin by struggling with deliberate repetition, but 

through consistent practice, they develop automaticity, associative thinking, 

morphological awareness, and emotional resonance with the language. They no 

longer perceive memorization as an isolated burden but as a natural part of their 

interaction with Arabic. This shift underscores the pedagogical value of fostering 

memorization habits: once established, these habits enable learners to continuously 

and independently expand their vocabulary in meaningful and enjoyable ways. 

Conclusion 

This study explored effective strategies for memorizing Arabic nouns 

through a qualitative descriptive design conducted over three months with 60 

students at Pondok Pesantren Darullughah Wadda’wah, using Kitab Asma’ by 

Abuya Hasan Baharun as the core material. The findings revealed that learners tend 

to memorize nouns more effectively when the words are closely tied to their daily 

lives, interests, and immediate environments such as vocabulary related to food, 

school, household items, or hobbies. In addition, associative strategies, such as 

linking nouns with adjectives and verbs or clustering synonyms, facilitated deeper 

retention and recall. These insights underscore the importance of contextualized 

and relational approaches to vocabulary teaching, moving beyond rote 

memorization toward strategies that resonate with learners’ lived experiences. 

While the study highlights valuable pedagogical tendencies, it also has 

limitations. The focus was restricted to one pesantren context and one type of text, 

which may limit generalizability to other institutions or learner groups. Future 

studies could expand this inquiry by comparing noun memorization strategies 

across different learning settings, experimenting with digital platforms, or 

integrating longitudinal designs to track retention over longer periods. 

Nevertheless, the results provide significant implications for Arabic language 

pedagogy, suggesting that teachers should design instruction that emphasizes 

meaningful connections, personalization, and systematic associations in vocabulary 
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learning—thereby offering a foundation for both improved memorization and 

enhanced communicative competence. 
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