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Abstract

This article explores contemporary approaches to evaluation in Arabic language learning,
emphasizing authentic, digital, and competency-based assessment models. As language
pedagogy evolves in the era of Al and hybrid education, the need for multidimensional
evaluation that captures linguistic proficiency, communicative competence, and
intercultural understanding becomes urgent. The study adopts a qualitative-descriptive
method to analyze various evaluation models used in Arabic learning—diagnostic,
formative, summative, and performance-based—while integrating digital innovations such
as Moodle quizzes, e-portfolios, and Al-powered assessment tools. Data were gathered
through observation, interviews with Arabic teachers, and analysis of institutional
assessment frameworks at Universitas Negeri Malang. Findings indicate that digital-based
authentic evaluation improves learner engagement and motivation, providing real-time
feedback that supports individualized learning trajectories. However, the transition from
traditional exams to competency-oriented assessment faces challenges in teacher digital
literacy, rubric consistency, and linguistic standardization. The paper concludes by
proposing a comprehensive framework of “Integrated Arabic Evaluation” (IAE) that combines
digital, affective, and communicative dimensions aligned with the CEFR-Arabic proficiency
standards.
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Abstrak

Artikel ini membahas pendekatan kontemporer dalam evaluasi pembelajaran bahasa Arab
dengan menekankan model penilaian autentik, digital, dan berbasis kompetensi. Seiring
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berkembangnya pedagogi bahasa di era Al dan pembelajaran hibrida, muncul kebutuhan
mendesak akan sistem evaluasi multidimensional yang mampu menangkap aspek
kebahasaan, kompetensi komunikatif, dan pemahaman antarbudaya. Penelitian ini
menggunakan metode deskriptif kualitatif untuk menganalisis model evaluasi yang
digunakan dalam pembelajaran bahasa Arab—diagnostik, formatif, sumatif, dan berbasis
kinerja—dengan mengintegrasikan inovasi digital seperti kuis Moodle, e-portofolio, dan alat
penilaian berbasis kecerdasan buatan. Data diperoleh melalui observasi, wawancara
dengan guru bahasa Arab, serta analisis dokumen kebijakan evaluasi di Universitas Negeri
Malang. Hasil penelitian menunjukkan bahwa evaluasi autentik berbasis digital
meningkatkan keterlibatan dan motivasi belajar peserta didik melalui umpan balik real-time
yang mendukung jalur belajar individual. Namun, peralihan dari ujian tradisional menuju
evaluasi berbasis kompetensi masih menghadapi tantangan seperti literasi digital guru,
konsistensi rubrik, dan standardisasi linguistik. Artikel ini menyimpulkan dengan
menawarkan kerangka komprehensif “Integrated Arabic Evaluation” (IAE) vyang
menggabungkan dimensi digital, afektif, dan komunikatif yang selaras dengan standar
kemahiran CEFR-Arabic.

Kata kunci: Evaluasi, Pembelajaran Bahasa Arab, Penilaian Digital, Penilaian Autentik,
Pendidikan Berbasis Kompetensi

Introduction

Evaluation is a fundamental component of language education, serving as the mechanism
through which learning outcomes are measured, teaching quality is ensured, and
curriculum relevance is maintained. In the domain of Arabic language education, evaluation
holds particular significance due to the inherent complexity of the Arabic linguistic system—
encompassing phonology, morphology, syntax, and semantics—combined with the
sociolinguistic diversity of learners across regions and institutions (Al-Mahrooqi & Denman,
2018). These features make Arabic one of the most challenging languages to assess
effectively, especially when aligning linguistic performance with communicative
competence and cultural understanding.

Traditionally, assessment practices in Arabic language education have relied heavily on
structural and grammar-based testing models, emphasizing rote memorization, translation,
and grammatical precision (Rahman, 2019). While such approaches provide valuable insight
into learners’ formal knowledge, they often neglect broader dimensions of language
proficiency such as communicative competence, creative expression, and contextual
fluency—key elements emphasized in modern language pedagogy (Brown & Abeywickrama,
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2019). This has led to a growing recognition that conventional testing methods fail to fully
capture learners’ ability to use Arabic in authentic, real-world situations.

The emergence of competency-based and performance-oriented paradigms in global
education has further accelerated the need to reform Arabic language evaluation. These
paradigms call for assessments that measure not only what learners know but also how
effectively they can apply their knowledge in diverse communicative contexts.
Consequently, the notion of evaluation has expanded beyond summative examinations to
encompass formative, authentic, and technology-enhanced assessment models (Trumbull
& Lash, 2013).

In the post-pandemic era, the rapid adoption of digital learning ecosystems—including
Learning Management Systems (LMS), Al-driven writing evaluators, online oral proficiency
tests, and adaptive quiz platforms—has revolutionized the way assessment is
conceptualized and implemented. Such tools offer new opportunities for continuous
feedback, learner autonomy, and data-driven decision-making. However, despite these
advancements, significant challenges persist. Many Arabic language educators continue to
grapple with issues of validity, reliability, and authenticity when designing digital or hybrid
assessments that align with communicative goals and the sociocultural context of Arabic
learning (Al-Ahdal, 2021).

Against this backdrop, this study aims to bridge the theoretical and practical gaps in Arabic
language evaluation by critically examining contemporary models and proposing an
innovative framework termed Integrated Arabic Evaluation (IAE). This framework unites the
strengths of traditional linguistic assessment—such as controlled grammar and reading
comprehension tasks—with digital, performance-based, and learner-centered innovations.
The IAE model seeks to balance accuracy and fluency, form and function, and tradition and
technology to foster a more holistic, equitable, and future-oriented approach to evaluating
Arabic language proficiency in the digital era.

Method
Research Design

This study uses a qualitative descriptive approach, focusing on the analysis of current
evaluation practices in Arabic language education.

Participants and Data Sources

The study involved:
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¢ 5 Arabic language lecturers and 40 undergraduate students from the Department of
Arabic Literature, Universitas Negeri Malang.

¢ Documents including syllabus, evaluation rubrics, and student performance reports
from the 2023-2024 academic year.

Data Collection Techniques

1. Observation of classroom assessment activities, including oral presentations and
online quizzes.

2. Interviews with instructors to identify challenges and innovations in evaluating
Arabic skills.

3. Document Analysis of rubrics, exam formats, and learning outcomes.
Data Analysis

Data were analyzed using Miles and Huberman’s (2014) interactive model: data
condensation, data display, and conclusion drawing. Themes were categorized into (1) types
of evaluation, (2) digital integration, (3) challenges, and (4) best practices.

Results and Discussion
4. Discussion and Analysis
4.1 Evaluation Typology in Arabic Language Education

Evaluation in Arabic language education has long been shaped by the pedagogical traditions
of the Islamic and linguistic sciences. The findings of this study indicate that evaluation
practices can be categorized into four dominant types—diagnostic, formative, summative,
and performance-based—each serving a distinct pedagogical function in the learning cycle.

Diagnostic evaluation is typically conducted at the beginning of a course to establish
learners’ baseline proficiency in gira’ah (reading), kitabah (writing), and istima * (listening).
Instructors employ placement tests or initial tasks to map out linguistic strengths and
weaknesses. This early identification allows teachers to adapt lesson plans and materials
accordingto learners’ linguistic profiles. In Arabic education contexts, diagnostic evaluation
is particularly useful because of the vast heterogeneity in learners’ exposure to fusha
(standard Arabic) and regional dialects.
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Formative evaluation, administered during the learning process, provides continuous
feedback on learner progress through quizzes, classroom discussions, peer reviews, and
online tasks. This form of assessment aligns with the principles of tagwim mustamir
(continuous evaluation), which emphasizes ongoing support rather than punitive grading.
Teachers reported that formative evaluation fostered motivation, encouraged self-
regulation, and created a more interactive classroom environment, especially when
coupled with gamified digital platforms.

Summative evaluation remains the most institutionalized form of assessment, usually
implemented through midterm and final examinations that measure overall achievement.
However, many educators observed that summative tests tend to emphasize discrete-point
grammar knowledge and vocabulary recall, often neglecting communicative and pragmatic
skills essential for real-world interaction.

Finally, performance-based evaluation has emerged as a more authentic alternative,
focusing on projects, role-plays, debates, and essay writing. Such tasks measure not only
linguistic accuracy but also the ability to use Arabic meaningfully and contextually. Teachers
noted that performance-based evaluation provided richer insights into students’
communicative competence, creativity, and confidence than traditional paper-based
exams.

4.2 Digital Transformation of Evaluation

The digital transformation of Arabic language evaluation represents a paradigm shift in both
pedagogy and assessment design. The integration of platforms such as Moodle, Kahoot,
and Google Forms has redefined formative assessment practices, offering interactive,
data-driven, and student-centered approaches. These tools enable instructors to design
quizzes that provide instant scoring and analytics, allowing immediate identification of
learning gaps.

Moreover, the emergence of Al-powered applications—including ChatGPT, Grammarly
Arabic, and Quillbot Arabic—has introduced new possibilities for automated feedback and
self-assessment. In writing instruction, Al tools can provide lexical, grammatical, and
stylistic feedback that accelerates learning and supports differentiation. Teachers in this
study reported several advantages of digital evaluation, such as:

1. Enhanced participation — Students who were reluctant to speak in physical
classrooms became more active in online settings, especially when interactive
digital tools reduced anxiety and provided anonymity.
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2. Instant feedback and analytics — Automated systems allowed instructors to track
student progress in real time, generating detailed reports on performance trends.

3. Personalized learning — Adaptive algorithms adjusted the difficulty of tasks
according to learners’ proficiency levels, promoting individualized growth.

However, these innovations are not without challenges. Connectivity instability, device
inequality, and data privacy concerns often disrupt the fairness and continuity of online
assessment. Additionally, teachers’ limited expertise in designing valid digital rubrics and
interpreting Al-generated data presents a new professional development challenge. The
findings highlight the need for capacity building among Arabic language educators to
integrate digital tools responsibly and effectively within pedagogical frameworks.

4.3 Authentic and Competency-Based Assessment

The study also reveals a growing shift toward authentic and competency-based
assessment (CBA), aligning with international standards such as the Common European
Framework of Reference for Languages (CEFR-Arabic) (Council of Europe, 2020).
Authentic evaluation engages learners in tasks that simulate real-world communication—
oral storytelling, vlog production, debate participation, and digital portfolio creation—
allowing for multidimensional skill demonstration.

Competency-based assessment, on the other hand, integrates the triadic dimensions of
ma ‘rifah (knowledge), maharah (skills), and mawqif (attitude). It seeks to evaluate not only
linguistic proficiency but also cognitive, affective, and sociocultural competencies.
Examples of this multidimensional evaluation include:

¢ Writing: measured through content organization, lexical richness, coherence, and
argumentation quality.

e Speaking: evaluated for fluency, pronunciation, pragmatics, and turn-taking
strategies.

e« Listening and Reading: assessed through comprehension accuracy, inferential
reasoning, and contextual interpretation.

These assessment models promote higher-order thinking, critical reflection, and lifelong
learning skills. They encourage students to view Arabic not merely as an academic subject
but as a living language of thought, culture, and interaction. Furthermore, authentic
assessment enhances learners’ agency, as they take ownership of their progress through
self-reflective journals and peer evaluations.

40



4.4 Challenges in Arabic Evaluation Practices

Despite the progress made, several systemic challenges continue to impede effective
evaluation in Arabic language education.

1. Standardization — There is a lack of unified assessment rubrics across institutions.
This inconsistency leads to subjective grading, limiting comparability and equity in
evaluation outcomes.

2. Teacher Competence — Many instructors lack adequate training in digital and
authentic assessment design, particularly in creating performance rubrics aligned
with communicative objectives.

3. Linguistic Variation - The coexistence of fushd and ‘ammiyyah varieties
complicates standardization. Learners often code-switch between dialects, making
it difficult to evaluate proficiency solely based on Modern Standard Arabic norms.

4. Ethical Concerns — The shift to online testing environments has increased risks of
plagiarism, impersonation, and Al misuse, raising questions about academic
integrity.

Addressing these challenges requires a multi-pronged strategy that combines policy
reform, teacher professionalization, and technological literacy. Continuous
professional development programs, supported by universities and language associations,
should equip educators with the competencies needed to design valid, reliable, and
ethical evaluation systems adapted to 21st-century learning contexts.

4.5 The Integrated Arabic Evaluation (IAE) Framework

In response to the findings, this study proposes the Integrated Arabic Evaluation (IAE)
Framework, a holistic model that blends traditional linguistic assessment with digital
innovation and affective-reflective learning. The IAE framework consists of three core
dimensions, each targeting a key aspect of language competence:

Dimension Focus Implementation Example
. L. Accuracy, morphology, Grammar-based digital quizzes and
Linguistic Competence .
syntax Al proofreading tools
Communicative . Role-plays, online oral exams,
Functional usage, fluency . . .
Competence project-based interactions
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Dimension Focus Implementation Example

Affective-Reflective Motivation, metacognition, E-portfolios, reflective journals,
Competence self-assessment peer evaluations

Conclusion

Evaluation in Arabic language education must evolve beyond traditional test-based systems
toward authentic, digital, and competency-oriented assessment. The integration of tools
such as Al chatbots, e-portfolios, and online oral exams offers dynamic ways to measure
performance while maintaining cultural and linguistic authenticity.

The Integrated Arabic Evaluation (IAE) framework provides a balanced model—combining
technology, pedagogy, and ethics—to ensure fair, holistic, and transformative evaluation in
Arabic learning.

Future research should focus on longitudinal studies examining the impact of Al-supported
evaluation on learner achievement, motivation, and cultural literacy.
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